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WHICH LANGUAGE SKILLS (LISTENING, SPEAKING, READING,
WRITING) ARE MOST IMPORTONT FOR YOUR STUDENTS
AND WHAT TECHNIQUES ARE MOST EFFECTIVE IN TEACHING
THEM THESE SKILLS? WHY ARE THESE TECHNIQUES
SUCCESSFUL?
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OZET

Her iilkede oldufu gibi, Tirkiye'de dé yabanci dil 6firetim ve §greniminde giigliikler vardir. I](mCl bir
dili dgretmek ve dgrenmek, birgok zellik ve olanaklara sahip olmay: gerektirmektedir,

Bu yazimizda, karsilagilan giicliikleri ycncbilmcl& ve bagarili olmak igin nelerin gerckli oldufunu;
hangi dgretim y6ntemlerinin izlenmesinin daha verimli olacagi: cle alinmaktadir.

Tiirkiye'de bu konudaki bilinglenme, ok olumludur. lyimser olmamamiz igin highir neden yoktur,
Ancak, Galilea'nin, "Insanlara higbir sey Ojirctemezsiniz. Onlarin bunu bagarmalanina yalmzea yardimet
olabilirsiniz." séziinii de unutmamak gerekir.

As in every country, we have also some problems with foreign language teaching and learning in
Turkey. The last two decades have seen a mushrooming of our knowledge about serond lan~mge learnin aand
teaching. Almost anywhere we turn, we can find text book, arti~les, lectures, workshops, and courses on the
art and science of teaching and/ or learning a sccond language. Never before have we had such a varicty of
resources available to as. At the same Lime, we are a long, long way from finding ultimate answers to the
many difficult questions we have been asking. We have grown accustomed the absence of final solutions as
" we discover an overwhelming multiplicity of variables at play in the process of second language learninig,

Second language acquisition is no simple, uni-dimensional reality. It is “"slippery” in every way
(Brown: 1987). A glance at these two decades or so of rescarch and practice in language teaching yiclds a clear
picture: slowly but surcly we are learning (o ask beter and betler questions about how people learn foreign
languages. Through many small, determined steps toward our goal of defining a theory of second language
acquisilion. '

The key to the continued success of the quest lies in our ability to be cautiously cclectic in our search
for truth. No single discipline or theory or mode! or factor will ever provide a magic formula for solving the
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mystery of second language acquisition that will help us to make informed choices of a particular method or
technique for our language classrooms,

While these Lhough!s and ideas are being discussed in the world, we can not say that this skill or that
skill is more important for our studients and this / that technique is more ~ffective

But according to our aim(s) and conditions we have to determine our teaching policy and guess (with
a great institution) that under these conditions this method and / that technique is more practical and useful.

Before I give some knowledge, I would like to write about the important points which play an
important role in learning and teaching.

Gagne (1965: 58-59) identified eight types of leaming:

1-Signal learning. 2-Stimulus-response learning. 3-Chaining. 4-Verbal association, 5—Mullipie
dicrimination. 6-Concept learning. 7-Principle leaming. Problem solving. We can see that some types are in
the behaviouristic framework, and some are in Ausabel's or Rogers' theories of leaming (Brown: 80).

Teachers and researchers have all too often dismissed certain theories of learning irrelevant or useless
because of the misperception that language learning consist of only one type of leaming. "Language is
concept leamning” say some; "Language is a conditioning process" say others. Both are correct in that part of
language leamning consist of each of the above., Methods of teaching, in recognizing different levels of
learning, need to be consonant with whichever aspect of language is being taught at a particular time while
- also recognizing the interrelatedness of ail levels of kinguage learning.

When we have look at the teaching methods it can be scen that each of them has some advantages and
disadvantages. For example. Prator and Celce-Murcia (1979:3) list the major characteristic of gramimar
Translation: ‘ :

1-Classes are taught in the mother tongue, with litte active use of the larget language.
2-Much vocabulary is taught in the form of lists of isolated words.
3-Long elaborate explanations of the intricacies of Bramimar are given.

4-Grammar provides the rules for putting words together, and instruction often focuses on the form
and inflection of words.

5-Reading of difficult classical texts is begun carly.
6-Lite attention is paid to the content of texts, which are treated as exercises in grammatical analysis,

7-Often the only drills are exercises in translating disconnected sentences from the target language into
the mother tongue.

8-Little or no attention is given 1o pronunciation,

It is remarkable that this method has been so popular among many. competing models. It does nothing
to enhance a student's communicative ability in the language. But, one can understand why this method is
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used widely. It requires few specialized skills on the part of teachers. Tests of grammar rules and of
translations are easy Lo construct and can be objectively scored. And it is sometimes successful in leading a
student toward a reading knowledge of a second language (Brown:75). But, as Richards and Rodgers (1986:6)
point out, “it has no advocates. It is a method for which there is no thcory. And a réceént research
(Songiin:1990) has shown that most of the English teachers in fzmir prefer to use the Grammar Translation
method in their classes. '

When we see the charactersucs of the audiolingual method, some people may use it or try to do.
Prator and Celce-Murcia pive ils important parts as:

1-New material is presented in a dialogue form.

2-There is dependence on mimicry, memorisation of set phrases and overlearning,
3-Structures are sequenced by means of contrastive anatysis and tught one at i time.
4-Structural patlerns arce taught using repetitive drills.

5-There is little 'or no grammatical explanation: Grammar is taught by inductive analogy rather than
deductive explanation. '

6-Vocabulary is strictly limited and Icarned in context.

7-There is much use of tapes, language labs, and visual aids.

8-Great importance is attached to pronunciation.

9-Very little use of the mother tongue by Leachers is permitied.
10-Successful responscs are immediately reinforced,

11-There is great effort to get students 1o produce error-free utterances.
12-There is a tendency to manipulate fanguage and disrepard content.

For a number of reasons the audiolingual methad enjoyed many years of popularity. Bul the
popularity was not to last forever, Led by Wilga Rivers' (1964) eloguent criticism of the misconceptions of
the ALM, and by its ultimawe fuilure 1o weach long-term communicative proficiency, its popuiarily waned.
But teachers and linguistics learned something from the very lailure of the ALM 1o do everything it had

promised, and they maoved lorward.

Besides methods, there are some other {actors which influence our learning and teaching. Kenneth Pike
(1967:26) said that language is behaviour, that is, a phase of human activity which must not be treated in
essence a structurcly divorced from the structure of non-verbal human activity. The aclivity of man
conslitules a structural whole in such a way "cotﬁ;mrlmcms" with language in a behavioural compartment

insulated in character, content, and organization {rom other behaviour.

Understanding how human beings feel and respond and belicve and value is an cxceedingly important
aspect of a theory of second language acquisition,
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It must not be forgotten that motivation is a term used for explaining the success or failure of
virtually any complex task. It is easy to figure that success in a task is due to the fact that someone is
motivated. It is easy in second language learning to claim that a learner will be successful with the proper
motivation. Such claims are of course not ertoneous, for countless studies and experiments in human

-learning have shown that motivation is key to learning. (Brown: 114) -

The age of audiolingualism began 1o wane when the Chomskyan revolution in linguistics turn
linguists and language teachers toward the "deep structure” of language and when psychologists began to
recognize the fundamentally affective and interpersonal nature of all leaming.

Curran's Counseling-learning model of education has been extended to language learning contexts in
the form of Community Language, Learning(CLL). Thc(e' are advantages and disadvantages to a methed like
CLL. The affective advantages are evident. CLL is an attempt to put Carl Rogers' philosophy factors in
second language learning, The student-centered nature of the method can provide extrinsic motivation and

" - capitalize on intrinsic motivation.

There are some practical and theoretical problems with CLL. The counselar -Leacher can become 100
nondirective. The student often needs direction, especially in the first stage, in which there is such seemingly
endless struggle within the foreign language. Another problem with CLL is its reliance upon an inductive
strategy of learning. d

Despite its weaknesses CLL is a potentially useful method for the foreign language classroom as long
as teachers are willing to adopt it to their own curricular contraints. That adaplation requires a relaxing of
certain aspects of the method (Brown: 119),

It seems intuitively clear that sr:(;ond language learncrs benefit from positive.attitudes and that negative
altitudes may lead 1o decreased motivation and in all likelihood, because of decreased input and interaction, to
unsuccessful attainment of proficicncy. Yet the teachers must be aware of the fact that everyone has both
positive and negative attitudes. If these are not taken into consideration, the results will certainly be

- influenced and the teachers will be constantly unsyccessful (Songiin: 1977).

Other new methods of the decade were not quite as strictly affective. Suggestopedia is a.method that
was derived from Bulgarian psychologist Georgi Lozanov's (1979) contention material if simply given the
right conditions for learning, among which are a state of relaxation and giving over of conmol to the teacher.
In the Silent Way. Caleb Gattegno (1972,1976) contends that the teacher should provide only minimal input
to the st_ﬁdcm, putting the burden on the student, rather than the teacher, for learning. These two methods
represented another step toward innovation in language teaching methodology in the 1970s, bug, like CLL,
they were as widely criticised as they were accepted (Brown: 140-141).

There are insights Lo be derived from both methods. Through Suggestopedia we learr. o believ. in the
power of the humar brain, Similarly, the principles of the silent way are valid. They expose us 1o new
thoughts that we can -through our developing theoretical rationale Tor Lnguage teaching- sift through, weigh,
and adapt 1o multiple contexts.

The 1960s were a period of intense research into the nature of the legilimate interlanguage systems of
learners, with a focus on errors as important keys to understanding makeup of those systems. Both of these
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are still important. But aAncw wave of interest characterizes the 1980s, and 1990, a focus on communicative
language teaching -teaching second language for ultimate goal of communication with native speakers of the
second langunage (to understand the speakers and to be able to express themselves). Such a focus has entered
on speaking and listening s;kills, on writing for specific communicative purposes, and on "aulJ;;':.ﬁ-t'ic;" reading
texts (Brown:198). '

The term "communicative competence” was first used by Dell Hymes (1967,1972). Savignon noles
that "commiunicative competence is relative, not absolute, and depends on the cooperation of all the
participants involved" (1983:9). It is different from Chomsky's “rule-governed creativity". It has important
implications for understanding a communicative approach Lo language teaching.

An important forcrunner of the communicative language tcaching was the notional-funciional
syllabus. The distinguishing characteristic of the notional-functional syllabus is its attention to {functions as
the organizing elements of a foreign language curriculum (Wilkins 1976). An appropriate example is given
by Coffey (1983): 1-Introductions 2-Greetings 3-Invitations 4-Apologies, condolences 5-Gratitute,
compliments, congralulélions 6-Requests, commands, wamnings, directions 7-Advice, intentions 8-Offers,
secking permission 9-Pleasure, displeasure 10-Expressing your opinion, asking people to repeat themselves,
inlerrupting someone, changing the topic of conversation.

A weakness of the structural syllabus, in its [ocus on grammar, is its tendency to highlight a
grammatical feature to the exclusion of practical application in real situations. Notional syllabuses seck to
overcome that weakness in their atiention to the ultimate purpose of language: funciionaf, pragmatic
communication between and among human beings.

After having seen the important characteristics of the well-known methods, we can say that it is
probably impossible in the near [uture w describe the whale of human course in such a way that language
teachers (both in Turkey and in the world) are provided with ready solutions to the teaching of a foreign
language. We must be creative. The language teacher and researcher can be a part of that creative event by
fashioning and integrated ant cobesive understanding of how learners acquire the ability to communicate
clearly and effectively in a second language. So we urgently need the teachers who can manage this.

Before talking about the Lechniques, we would like to give Rivers' and Temperley's ideas on the
problem of teachin,, and learning (Rivers and . umperle,.1978):

Teaching is an interesting and cxciting occupation. As language teachers, we have an open leld. We
are free 10 experiment and innovale, We can appropriate what has proved successful in other times 2nd other
places. We can repeat and reline what we have tound o be clfeclive in our own circumsiances with our
students.

Learning to use o language freely and lully is a lengthy and effordul process. Teachers cannot learn i
language for their students. They can set their students on the road, helping them to develop confidence in
their own learning powers. Then they must wail on the sidelines, ready 10 encourage and assist, while cach
student struggles and persevercs with autonomous activily. Some students fearn the language well, even
while the teacher observes. For those who {ind the sk more difficult, we should at least make every cllort 10

ensure that their language-leaming is an cnjoyabie and educational experience.

179



As teachers of English to students who are already accustomed to using a different language, we must
not become discouraged. Our task is not certainly an easy one. The teacher of English as a second or foreign
language is a professional who must diagnose and select according to the particular siluation of a specific
class of students and adapt materials and techniques accordingly.

After having determined the method(s) to be carried out in our classes, it will be useful to write about
the techniques. But, we can say that a method comprises both "principles” and "techniques”. The principles
involve five as-pects of second- or foreign language i.eaching the teacher, the learner, the teaching process,
and the target language/culture. Taken mgclhcr the principles represent the theoretical framework of the
method. The techniques are the behavioural manifestation of the principles- in other words, the classroom
activities and procedures derived from an application of the principles (Freeman: 1986).

A given technique may well be associated with more than one method 'and this should not reali'y: come
as-much of a surprise. If two methods share certain principles, then the lct,hmques that the application of
these principles could well be appropriate for methods. Even where there are no shared principles, a particular
technique may be compatible with more than one method, depending on the way in which the technique is
used. There is thus no necessary one-to-one correspondence between technigue and method. Yet it is also true
that certain techniques are frequently associated with a particular method.

If the English teachers in Turkey would like to follow or apply what we have explained above, they
should pay an atiention (o the ouline of the techniques given by Mickey (Mackey: 1978):

The Techniques
Introduction
. Use of the plan
Equipment and layout
Type of room
Equipment
Fumiture
Teaching Equipinent
Layout
Layout of Equipmcnl‘
Seating Arrangement
Techniques of Presentation
Expression Techniques

Spoken Models -
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Wrilten Models

Content Techniques
Differential
Ostensive
Pictorial
Contextual

Techniques of Repctition

Speech
Amount -
Accuracy
Types of Responses
Contexts of Speech Drills
Variety 0}" Speech Drills
Techniques of Questioning
Techniques of Correcting

Reading

Wriling

We have a difficulty with using these techniques because of the English teachers' weaknesses. When

we talk about the problem of teaching and learning it is impossible not to ask the following questions:

We must ask whether the teacher is gualificd to usc it. Are the activities called for within his
linguistic und professional competence? Is he capable of pronouncing the language properly? Is the teacher
sulficiently familiar with the plan? Does he know it well enough to be able w give his whole atlention
the class instead of o his aching nptes? Docs he have Lo hesitate every few minutes (o find out what he is
goin.g 0 do next? If he does, he may not only lose valuable classroom time; he may.also lose the atiention
of the class. ' )

Thinking that most of the English teachers in Turkey can apply the language dritls, Mackey's types of

drills (Mackey:419) may be given asa vood model:
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Listening Drills
Perception Drills
Auditory Comprehcnsion Drills
Listen and Point
Listen and Do
Recording with Film-Strips
Motion-picture Films
Speaking Drills
Pronunciation Drilis
Phonelic Exercises
Group Singing
Reading Aloud
Expression Drills
Speech through actions
“Speech through pictures
Speech through speech
Reading Drills
Recognition Drills
Making Flash Cards
Using Flash Cards
Making Sentences with Flash Cards
Comprehension Drills
Find the Object
Find the Picture
Find the Missing Half

Multiple Choice Drilts
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Scrambled Sentences
True-or-False Drills
Read-and-Answer Drills

Reading and Oral Work

As a teacher of teachers, I know the problems we have with teaching and learning English in Turkey.
The teachers who have spent a long time 1o teach English must read a lot and learn what is going on in the
world. If they are stuck in their small world of teaching and-do not want to improve, everything we have
written and told so far will be in vain. But it is not good to be pessimist about this problem, because the
new technology and the new mentality in our universities; and the new generation of English teachers
promise us a bright future. l

To conclude, we always remember Galileo's famous sentence "You cannot teach a man anything. You
can only help him discover it within himself". :
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