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OZET

Bu ¢aligmada edebiyatin genel olarak Ingiliz dili egitimindeki onemi ve yeri
Collic ve Slater (1987), Moody (1971), Povey (1972) ve Lazar ( 19G0) gibi
ditbilimeilerin ve diferlerinin de pgortglerine dayanilarak belirtifmis ve FOma, Kiss
hikiye, giir, piyes gibi edebiyat tiirlerinin dil 63retiminin aynlamaz bir pargus: olaiak
kabul edildi@i girisil desteklenmistis,

SUMMARY

This paper points o the importance of using literary genres such as noveis,
poctry, drama and shgrt stories in ELT classes referring 1o the works of such
linguists as Collic and Slater (1987), Moody (1971), Povey (1972) and Lazar
(1990) and others, and it defends the point of view that literature is an unseperable
part of ELT classes. '

it may be appropriate to slart out with the questions which ask what language
is and what is its relationship to literature.

What is language in the [irst place? Language is a mysterious cxisting
phenomenon of humanity, a process which reveals a variety of qualities when
observed from different points of views and the mysterics which still remain
unsolved even today. '

From the human point of view, languape determines the place of man in the

world. The ability of speaking as a means of urgent communication, which appearcd



before the skili of writing in the primitve communities, is consider2d o be the
main quality that diffcrentiates human beings from animals. (1) However it should
not be forgotien that even animals have their own ways of specch as the
nightingales' musical twitterings that provoked the poets of many times o write
poetry. Not only the complex structure of speech but also the beginning of wriling
and the attainment of the writing skills are the true differentiating abilities that

seperate human beings from other animals.

Language is not only a means of communication of the thoughts, passions,
needs and sensas of human beings, but also a means of wansferring knowladge,
namely education, on variety of professional fields ranging from science to
philosephy, literature, arts, law and history. Each field of knowledge brings its own

chest of vocabulary and needs special waining in that field. Law, medicine, and

literature as all the other fields of knowledge have their own special chests of
vocabulary in the language that they are given, This in fact increases the task of the
ianguage teachers in the foreign language teaching and il is & question whether a
foreign language teacher can be competent enough in all the fizlds of knowiedge,
which needs specialized study in the foreign language. To have parfect knowledge of
* vocabularly of the different professional fields such as mathematics, medicine and
law and literature at the same time seems physically impossible [or the language
eachers even if they may be native speakers. Therefore icarners ol dillerent
proffesional fields have o increase their foreign language‘knowlcdge themselves in
their special fizld of study after they acquire the elementary language skills, rcaciihg.
speaking, comprehension and writing. In addition foreign language ieamners should
be helped in developing their translation skilis which require in essence a good
manipulation of the knowledge of grammar, not onl}" in the foreign language but
also in the native language, because rtransferring or translating the foreign

publications into the native language is important,

From the point of view of the social sciences the natve language has primary
importance as a social instittion. " Without a well developed language there is no

posibility to form a unique culwral society. The culture of @ saciely is revealad
through its langdage, it is represented in fact by its tongue.
Whal makes a community 2 nation. is its language which is the strongest

binding foree of people in that culwre. It is ihe lansuage




ndividual to his nation and o his country. It is in facl language which
communicates the past cultures to the préscm and to the future minds of the nations
se long as they tend to live. Calture is unscperable from language, literature has
always been a part of cuiture. Literawre is ons of the arls which depends on words,
on the skillful arrangement of waords, namely on the skill of language. Literatre is
an art form which cannot exist without language and with its three genres of poetry,
drama and novel it can be used as a source in English Lam,uag,e Teaching Clas

Literature has always been capabie of producing the best skillful samples of ward

usage, namely the best samples of language,

However until the past few years using literature in loreign language classes
has been not valued. It has been noted that after the tlourishing of the
communicative approach, the importance of lierature has been undersiood, since
literature provides the cenvenient source of content for a course in a foreign
language. Literawure is made of best possible language, theretore studyiny terure

means studying language in use.

L]

English 1s one of the languages that (there is a strong demand tor learming oo
g guag g |

it is the language of international communication. Therefore new meipods and
approaches were sought for teaching it more effecuvely. Different maten o wore
suggesied and recently using lierature as a source in ELT classes hay sained
umportance in spite of the objections. In the beginning of this century, the teaching
of the classics of English literaure was very'impurl:mt it TEFL classes. The
{undamental reason for using these materials was that learners would develop their
own performance in the language if they were exposed (o the best uses of English
language. Later literature leaching began to disappear, or 10 be removed from the
classroom because it was emphasized that literature based methads had inadequecies

owing Lo the {Tight from the text. (2)

Today however, the merit of literature has been realized by the English
language learners since the raw material of lterature is the language, either spoken
or written, In 1971 Mcody indicated that language invoives a wider range of activity

and references than literature, as quoted below:

“Literature occupies a territory of some size snd importance within
the total realm of languge, but not the whole [ield; a person {e.g. a lawyer)

may be much concemned with some of the uses of language without being
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all in contact with literature; on the other hand anyone who is concermned
with literature will be compelled to remember at many points that basicaily

he is concerned with language.” (3) -

[t should be accepted that literature is constructed of highly elaborate and
complex statemenis which weuld enrich student’s knowl L.Jg,n and voeabularly and the
skill of its manipulation. Language and literature are  connected and literature and

language study should be kept closely together, |

“Pickett in 1986 agrees to this point that language and literature is related, but
he admits that one can learn language very well without literature or he/she can read
and appreciate literature without being able 10 speak i language. However he cites:
‘Of course in both cases something will be lacking and it is 10 obviate this lack that
literature and language study should be kept closely together. {4) '

Louw (1989} claims also the integration of {anguage and literary study and
that they should be equal partners in the naw union. Both of them have to survive
. the process of integration for reaching success. He also points out a language lesson
in which illustrations are drawn from literature, and which is easier than a literature

lesson in which lengthy forays are made into the teaching of laneuave. (5
gy bt 2 guag

There are two main approaches in the siudy of literature. One is the stylistic
approach and the other is the literary critical approach. Both of these approaches can

be made useful in language teaching.

The stylistic approach deals with ‘what is understood by literary language' and
the literary critical approach deals with 'literature as a particuar type of discourse' as
was indicated by Brum(itand Carter in 1986. (6)

In the literary critical approach the focus is on the literariness of the texts- on
~plot, value, characterization, motivation, psychelogy, background etc. If this
.appreach is used, a good deal of preparatory work on language and lirerariness has to

be done.

In the stylistic approach the focus is on literature as ext. Text is handied
from marks on paper o the textual discoveries leading to the descriptions in terms of
parailelism, deviancy, prominence and so on. Its main concern is with language. The

interpretation of the text is to be based upon the abave descriptions.

4



Wrilers like Maley and Carter and Waiker in 1989 have argued the study of
literature and its critical concepts in a forcign language waching. It was indicated by
them that the stylistic methods couid be directed towards the study of lileratore as an

institutionalized aesthetic artefact, (7)

The discipline of the stylistics can be used in the analysis of literary texts,
attending more systematically o language organization, and aiminy 1o offer
[rameworks for analysis which are explicit and replicable cnough 10 be used an other

texis as was indicated by Carter and Waiker in 1989 (8}

New criticism, called practical criticism in England, infTucnced the dominant
pedagogies of literary stylistics. They share the general underlying assumptions and
avoid impressionism while describing literary linguistic etfects. If learners could be
able o handle the language of the ext canflidently they would cach the meaning of.
the text casily. The description of iunguage would provide a basis both lor
mierpretation and evaluauon which come as a result of i. According o the
supporters ol stylistics the approach is valuable far naive samkcrs who are olten
unconsciously aware of the organization of their awn Lmuu ige and coutd he

especially beneficial 10 non-native ¢ spealers.

The reason why it could be beneficial to the foretgn learners is thut
non-native learmers, in many cases, have an anatytieal knowledge of the larget
language so they would be more alert (o the different uses of the language n a
literary text. Siylistic analysis could be an appropriate way (o the study af literary
texts for such learners.

[n addition, stylisue study of literary texts enables learners o make
commenis on the literary (exts und thus they can talk about their intwitions. This
would also help them 1o develop their speaking skills.

Learners in advanced classes always enjoy good literaiure even though they
may not understand it completely. Explanation of some structures in poems, plays
or novels through stylistic analysis of the text is possible. As leech expressed in
1969 stylistics has a prominent place in language leaching because it combines
language and literary study as a bridge. (9) It has been noted that stylistics is
concemned with both what the text means and why and how it means what it does.
As it is understood from this stacement stylistics involves both literary criticism and

linguistics and also it is an area of meditation between thein.
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However stylistic analysis have some limitations since it diminishes the
agsthetic qualities of a text and emotional contours are lost. Gower in 1986 claims
that sty[istic;is invariably mechanistic and cerebrul in operation and often reduces a
literary artefact to more than a linguistic ebject and really only helps students with

analytical procitvites. {10)

A

The limitations of stylistics were grouped in four groups: (1 1)

I-Literary stylistic analysis aims at accounting for meanings rizoursusly and
systematically through auending to language. [t is thought that meanings are only
contained by language and found in the words on the page. Such an approuach
depending on the text can not be objective as stylisticians suppose and it often

ignores references to ather texis.

2-As beliefs of the reader are very important in the interpretation of the text,

an cbjective analysis can not be actualized under these circumstances.

3-A fiterary work exists in history therefore it is Lo take proper account of
historical determinants on meaning o interpret a literary text, but stytistics ignores
the historical cultural arefact while interpreting 2 1ext.

4-Stylisticians accept the nature of literary language wilhout questioning the
assumptions, and it does not help learners question the conventional rules of literary

language,

As a result it can be said that stylistic analysis is not the only approach to
literature study and it does not solve many problems arising [rom the study of
literature.

Literary Competence and Linguistics

It was accepted that literary texis shaped a special field of linguistic
communication. The language of the literary texts was different from the language of
the non-literary ones. The basic language system, namely the grammatical
structures, vacabularly, style and so on are used in literature, but its subie and
complex language is not always available in prectical discourse. In this case the
unusual using of the language by poets, novelists and playrights has been called
'foreground discourse' (Rodger, 1983). (12)



ers must be cndowed with the necessary information to understand and
to analyse the foregrounding principles if liserawre will be used as a source in ELT
class. First they have to be taught o recognize the special conventions used in
letarary texts and to make sense of the special use of the language. Namely they
i firsi ‘cominunication awareness and secondly the language
consciousness' (Redger, 1983) (13). Both of them depend on the principle of

comparison amd contrast.

Thus it is clear that leamners should have proficiency and communicative
competence in language to understand and to interpret the masterpieces of lieralre.
This is called literary competence. Culier (19757 delines lierary competence as 'the
ability o read @ work of lterature by bringing into the piay the necessars
presuppositions and implici understanding ol how fiterary discourse works that el

them how to read and what o look for, ¢ 14}

Lutarary compelence requires a recagniuon ol such devices s metaphorical
meanings. That is a sophisticated know ledge of Lthe particular k lnd of Ian"na"r’ 1ma
gIven iext is necessary. Learners have (o he aware of certdin litzrary stvles and
conventions. (Brumfit (1989) Points oul that Hierary competence demands a ccriam
degree of linguistic sophistication ard that one can not respond to a work of
tterawre uniess une has some minimal understanding of it. He aiso stawes the term
‘competence’ relers metaphorically to the learners ability lo respond aquuai: ly 1o
literature as & work of art.

Culler in 1975, drawing artention to lilerary competence expresses that
anyone who is wholly unfamiliar with the literary conventions, would be quite
baffled when presented with a poem. (16) The grammatical siructure and the phrases
and seniences would be understood, but the underlying meaning of the references

woutd remain unclear because of the lack of 'literary competence',

To read an original text, not simplilied or abridged series, leamers must have
the necessary background information as weli as competence in the targel langunge.
Otherwise they will be confused when they come lace 1o face with an authentic texe
A true literature syllabus aims at developing or extending literary and linguistic
competence, with the use of wexts and their analysis in classes for advanced lan quage

purposes.
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i the impormance of literary competence in the study of
literature. She claimed that literary competence can be attained through cflective
ding and acquiring background information for understanding certain conventicns.
Thus the meaning of the words on the page of a literary work can be interpreted or
evajuated in the right marner. Sentences in a news paper and 2 peem nead different
eviluations and responses. While newspaper sentences need an ubjective evaluation,

sentences in u poem would need exploring for certain symbolical meanings.

Lazar tnies to answer the question asking the impertance of acquiring fiterary
comgpetence for language learners. (17) This surcly depends on the purposa for which
literature is being used. Drawing auention o the distinction made by Maley (1989),

berween the study of literature and the use of lilerature as a source for language

teaching, she answers the question. The first study makes lierawre itself the
content, while the second one uses literature with different genres as the vehicle for
teaching fanguage, As a result of this distinclion, the importance and place of
literary compelence are undersiood. If the aim of the course is the swdy of literature,
developing the literary competence is crucial, but if literature is used as a source in
" ELT classes, teaching literary competence may not be the aim. However learners can

acquire literary competence unconsciously through their exposure (o literary texts.

To conclude with Bruml(ids paint of view (1986), that is, if literary text is
used in relation 10 a serious view of extending literary competence, it will provide a
particularly suitable base from which motivated language activity can develop. (18)
As aresult even if the literary text is used only to improve literary competence, the
tearners will gain both literary competence plus the language skills which would be
developed due to the motivatien provided through the interesting and enjoyable

activities.
Contribution of Literature to English Language Teaching

Language has two basic functions for human beings: first it cnables them to
think in very complex ways and second, it enables them o communicate with each
other. Since two functions are related with thinking and communication, the purpose

of learning a language is directed towards these functions.

Both literature and language teaching aim at giving informations and taking

responses in retwrn in written and spoken discoursés. Teachers may employ



order to attain the right kind of respenses from the learners. The importance of
learning was emphasized rether than waching and literature was supposcd o create a

feeling for language as was expressed by Long in {986, (19)

One ol the contributions of literature to language teaching is o provide

iput daia and also wking output responses. The importance of teaching literature |

tanguage classes was admited by Collie and Siater in 1987, The rcason why the
languige eacher can yse literature as a source in ELT class is that lilerature offers a
bounufui and exuemely varied body of written material which 15 tmportant in the
sense that i savs something about tundamental humun issues and which s enduring
rather than ephemeral’ (20) That 1§ literature provides learners with a wide range of
situations and predicaments which scem 1o sumubaie some kind of emotional

respense.

Another benalit of using literature as a source 10 ELT ¢lass is that liwerature
provides authentic matenal to leamners. Collic and Skuer drawing atieniion (o this
point sdv that learners are exposed 0 language that is as genuine and undistortad as

can be managed in the classroom coniext:

"In roading literary ext students have also to cope with language
intended for nauve speskers and thus they sain additional tamiliariy with
many different linguistic uses. forms and conventions ol the written mode:

with irony, exposition argument, narration and so on...” (21)

[t has been denated that the conventional way of teaching literalure in the
class by leacher-centered techniques, such as guestion and answer or giving
introductory information which 1§ necessary, would not be completely adequate.
These approaches may toster dewiled comprehension, but leiwmers may not penetrate
the text and share their views with their classmates, il they do not use their chance
to speak in such an approach as it was noted by Collic and Siater (1987). (22)
However although question and answer wechnique may seem teacher-centered it 1s a
way o provide the student inlo a conversation on the lilcrary text. One of the
purposes in using lileraiure as & source in ELT classes is w0 complement more

conventional approaches and so diversify the repetory of ciassroom procedures.

As emphazised by Littlewood (1986), literature is not quaiitatively different

from any other linguistic performance. Lilerature is the pauern of the productive use
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of linguistic structures. It aims at achieving communicaten. Litcrature uses all
available styles to yain its eifects or give its representation of lile. In literaturs,

writer represents his or her own vision of the cvents and world view. (23)

Literature presents instances of grammatical use of language, it present

[ %]

varieties of language such as ia the work of a regional writer, that is providing
access o local dialect or it presents the earlier state of the linguistic content of a

classical work.

In case of literature languaye creates ils own context and thes the authentic

.

situation is' given. The world presented in the work of literature is the foreign world
so it praovides the cultural background about foreign literature. Finally when tha
structure, the siyle, the subject matter are complelely understood, the reader can

penetrte into the auther's vision denoted in the symbolization ol the language.

Linguists, such as Moody (197[), have made different cl:lssif:icatiorxs o
express the benefits of using literalure as a source in ELT classes. (24) Such skills |
-as listening, speaking, reading and writing can be developed through the use of
literature, because literature offers variety of opportunities to learners for using these
skills. Moody (1971}, Collie and Slater (1987) and Povey (197"2) agree (o the above

oint that literature teaching develops the four lanzuage skills. (23
g P guag

Literature deals with many subjects so that there are various language styles
in it. Leamners can find the language of law, of mounmineering, ol medicine and of
church sermans to nursery talk. Literature. can also include different types of
everyday talk according to its purpose. Literature can involve different types of
knowledge as in the novel Moby Dick where descriptive knowledge of whales ars

.g'iven in a whole chapter. Thus literature can be always useful in teaching the
language of variety of subjects. '

Moody (1971} indicated that literature.can provide suitable materials and
encouragement for the development of the principle taculties of learners. These

faculties are the senses, namely of sight, hearing, Laste, scent and touch. (26)

Although it was. accepled that the training of the intallect is related with the
non-literary subjects such as mathematics and other sciences, it has been understcod

that the operation of the rational faculties can be practised in the study of literature.

10



Literature deals with ideas, thoughts and scasations, that is the emaotional side
of human beings Thus learners can be able o explore and experience the qualities of
being human as :nvolvcd in a literary text.

As licrary exis involve social and rligioys subjcts, leamers can gain the
comprehersive awareness of lundamental social and religious probium lrom téxtual

_]_nahu.

UAZS Classes because it provides meaningful and

act

Literature can be dealt in lun
memorable contexts for processing and interpreting new language, La 2arners can
acquire many characteristics of new fanguage almost in passing Lhmuwh literary
matenzl, used in langunge class because it absorbs learners in the plot and L.hal!..lCICl’S

of an avthentic text. Learners can always share their leelings und opinions with Lhe:r
classmutes through the use of literary texts.

[n spite of the many benelits of literary texis in language eaching classes,
there have been many abjections 1o the use of literature in language classes. All
these objections have originated from misconceptions aboul literature, because
literature and language are inseperably integrated as a whole, Language is the
material of literature s store or bronze is of sculpere or as notes are of music, ar as
colours are of the ar of painting. Literuture is in facr, that art of using language in
the best way possible. Literature has always comained the best samples of the use of
language and there is no doubt to the teaching of language through the use of literary
texts in ELT classes.

Leamers want 10 be acquanted with the dilTercnt senres of lilerature in the
learning pracess. They would like to read short storics, novels, plays and poems in
ELT classes,

The common (eatures of novels and short stories are more than their
differences. Both of them are writen for the general reader and for Lhal: reason,
learners can perceive common varieties of the language in them. Like th navel, the
short stary follows a cause und effect relationship, whiie telling the gvents, but short
stories are shorter than novels. The events locus on 2 place ar an obyject, used as the
symbol of a way of life. The brevity of the short story gives an opportunity o

learners for reading different stories.
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Both Mocedy (1971) and Lazar (1990) point out the benefits of use of the
novel in ELT classes. Lazar (1990) draws attention to the fact that if a novel has
been carefully selected by considering learners' interests and neads, it may provide a
more invdiving source for pedagogic activities than the narratives which can be

tounded in course books. She commanis that. :

"A good novel addresses imself 10 complex situations and
dilemmas. [t engages our siudents iniellecuially, emotionally and
linguistically, and as such it can provide the basis. for metivating variery
of classroom -activities, ranging from extensive reading tasks to close
textual analysis. Related o this is the fact that if the novel selecied by the
teacher does indeed motivate learners, then students may feel a very
satisfving sense of achievement at having successfully read and discussed a
text which is not only autheniic, but is also cansidered werth while by

“native speakers of English.” (27) -
o

Learners will have to pay more attention to the kind of language used in ihe
novel than usual to understand and to interpret the subject of the novel. Thus they
can observe the multiple meanings of the words that are used symbolically. They
would evaluate the text intellectually and emotionally.

While teaching rjovels the teachers should consider the length of the novels
which will be used in ELT classes. It is important to choose a novel which is short:
encugh to be handled in the classroom [lilTlE, otherwise learners have to do home
readings. If a long novel is chosen, selected chapiers can be read in the classroom and

classtime can be spent on activities.

The class-time is limited with 50 ¢r 60 minutes, therefore the teacher may
use extracts from novels, but using extracts may not be always helpful to the
students if they are to be taken incidentally from the middle of the work. The novel
is important as a unit and the superiority of the style may be destrayed by the act of
extraction. Exmacting the text may be thought to spoil cohesion and the semantic
relations between the sentences. However it is always possible thdt the teacher can
maintain a sense of wholeness by choosing selected sections and by weaving them
into long or short essays, which would tead to e:{p[ain and to comment on the
whole context of a novel. At the same time the students should be encouraged to

join in the study, by writing each an egsay on the chosen novel, by dding a careful
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analysis and research of second hand literature, so that they would be prepared to
learn the technique of writing a thesis, Writing a thesis on a carefully analysed
novel, will not only enrich their chest of vocabularly and knowledge, but will also

hc[p in dcve!oping the skill of writing and muanipuiation of the language in

o

It is clear that reading and analysing genuine novels is for advanced nangudge
learmers, hut for developing language lcarners. the use of simpiified texts at certain
stages can be advised, because they are brief and short, they save time and they are
synictically less complex. Alderson (198+) and Viacent (1986) defond the use af
extensive simgle exts in the carly stages ol developing reading skills. (28) However
there have bean many abjections 10 the use of simplificd texts, because they were
not genuine or aliemative to the original exts, but a dilferent discourse altogether,
In suite of the objections it can be said us Widdowsen (1978) had deng, that simple

accounts wouid be preferable 1o simplified versions.

Since short stories are brief and time saving, they may be ideal for using as a
source in ELT classes. Although they may be less involving, it is possible to give
more things in economy of language and imagery in short storics. Through short
stories learners are invited 1o see the universe in a grain of sand (o use Collie and
Slawer's terms (1987) (29). However it can be difficuit for the foreign readers (a solve
the probiems of meaning and references in such a compression. Thereby the
appreciation of the text would be difficult and for that reason the teacher must help

learners to comprehend the ‘arain of sand’ and 10 respond Lo it an an emotional level,

Another genre which can be used in ELT class-is poetry. Since poems have
the advantage of lenght, using them seem more practical than the navel or drama,
They deal with the themes of universal concern in economy of words and they
represent life ltse[f Poems involve brilliant concision and strong imgery for
prov1dmu powerful effect on the readers. Apart from these leatures. they include
stress, rhiythm and similarities of sound. [t has been noted that peetic language is
organized with great care and skill. [n some ways it repsenets language at ts more
perfect and its most meaningfut. Poetry represents memorabte instances for
self-expression. A further incidental advantage of poetry is that it is com posed with
close reference to the spoken forms of the language, It can.be very helpful in the

development of effective readiness of speech.
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Using plays in language classes would be also very useful, because plays
consists of dialogues which provides learners with conversational language. OF
course, dialogues used In a play is designed in an order and it may be diflerent [rom
evcryday conversation, but still it will consist of importaat aspects of conversaticnal
discourse a3 also noted by Lazr in 1953, (530)

Aristotie has delined drama as the recreation of life so that it mukes use of all
the zlements of real activity, Druma included not enly fanguage but also movement,
position, gesture and facial expression. Since drama deals with the spoken language,
the subtie expressive resources of language, such as intenation, pitch, siress,

volume, hesitation, and so on can be experienced in the language of drama.

- Since the dramatic language consisis of dialogues, the teacher should take
into consideration whether the language of the text is casy for learners or not. The
study of Shakespeare, for instance, is very difficult both for native speakers and for
pupiis learning English as a foreign language. The language of his plays is complex
due to using of archaism, witicism, unexpectted metaphors and extravagant
hyperboles. Edward Sapir a distinguished linguistic philosepher indicated that 'it is
not the least likely that a ruly great style can seriously oppose itself to the basic
form patterns of the language. [t not enly incorporates them, it buiids on them. The
merit of such a style is that it does with ease and economy what the language is
always trying to do.' (31) Thus it is possible o teach Shakespeare in more advanced
classes of language in order to enrich the learners' skill of interpretation and

language manipulation,

It has been claimed also that the use of classics is useful for providing an
awareness of the ancient literary values. While using the classics, learners have to be
helped both with structure of the language and with the vocabularly of the text

which is full of rich expressions of its lime,

The reascns why drama should be used as a source for language classes is 1o
provide learners with a meaningful context and to foster a sense of involvement
Lhrough acve participation, Participating the play, learners often observe the use of
new phrases and study their use by the characters in a play so that they can utilize
the language themselves. The human conflicts and moral dilemmas or political
issues communicated in a play engage stwdents intetlectually and emotioanlly, can

always provide a valuable source of discussion. Students in experiencing the
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Leamers have differant aims in learning a language and one of them is to
express their thoughis and ideas and to communicate with people who speak English
in another part of the world. As a result, the aim of English language teaching
focuses on this aspect, namaly to develop the learner's communicative compatance.
Literary t2x(s provide laamers with a variety of useful materials o actualize this

aim. It also offers the authentic sext of the language by the use of which the léamers

can develop vocabularly, grammar u sage and the four language skiils, reading,
listening, writing, and speaking. Lit terary texis deal with universal subjects and

motivate the leamers of English lanuage. The study of literature is interested in
stylistic analysis of the ext and the close study of the linguisuc features as well as

the thematic approach which includes social, polidcal and psychological analysis.

[t is no doubt that the aim of the use of literature offers tremendous potential
w ELT classes, linguistically, communicatively, easthetically. Lireramre will
motivate the leamers, will tempt their interests 10 language learning and thercby will
progress their skills in language learming. Therefore literature should always have an
important place in ELT curriculum in the future in spite of the many objections 1o
its usage. ' '

Noteas:

1-Prof.Dogan Aksan: Dil. Aaa Cizeileri jle Dil Bilim (TDK yayinlari, 1979) s.11.
2.Gilroy-Scott, Neil, 1983 in Brumfit,

Brumfit, CJ. (1983). Teachine Literaturc Overseas: Languase-Based Approaches
(ELT Documents 114) Oxford, Pergumon,

3-Moody, H.L.B. (1971) The Teachine of Literature, Longman, London {p2)

4-Pickett in Brumfir, C.J. and R.A. Carter (eds.) (1986), Literature and Language
Teaching Oxford Unn ersity Press, London, {p 271)

3-Salih, Mahmud Husein (1989) From Language to thera[un. in University
English Departments', English Teachine Forum, April 1989,

6-Brumfit, C.I. and R.A. Carter (eds.), (1986), Literature and Laneuave Teaching,
Oxford Univ. Press, London.

15



7-Brumfit, C.J. and Carter, and R.Walker {ads.) (1989) 'Literature and the Leam%:r:
u.elhodolovu.ﬂ Approaches', ELT Documents 130 Modem English

Punlicatinns in association with the British Council, {(p.1)

!
t
'
!

8-Tbid. (p.2) :
1
O.Widdowson, H.G, (1975 Stvlistics and the Teaching of Literature London
{Longman)

10-Gower, (1986) Cited in Carter and Brumfit (1989) (p.2).
11-Carter and Walker (1959), NO/7. ,

lé-BmmﬁL, C.J. (1983), (p.38), NO/2.

13-Ibid, (p.39).

14-Culler, J. (1973} Stwructuralist Poetics. Routledge, London, {p.43).

15-Brumfit, (1989), (p.27).

16-Culler, I. (1975), Structuralist Poatics. Routledge, London, (p.114).

17-Lazar, Gillian. (1933), Literature and Laneuage Teachine: A auide for Teachers
and Trainers. Cambridge, Cambridge University Press. {p.13).

- 18-Brumfit, (1986), (p.190).
19-Brumnfit and Carter, (1936), (p.39).

20-Collie, I.and S.Slater (1987), Literature in the Language Classroom, Cambridge,
Cambridge University Press, (p.3).

21-Ibid. (p.3).
22-Thid. (p.8).
23-Littlewood (1986), in Brumfit and Carter, NO/6.

24-Moody, H.L.B. (1971), The Teachiny of Literature, Longman, London.

25-Povey, (1972) cited in Me Kay, (1932), p.3209.

Mc Kay, Sandra, (1982) "Literature in the ESL Classroom' TESOL Quateriy, 16/4.

16



26-Moedy, (1971), (p.9). NOS4.

A35TO0T

o . T rasey ey Al (1 LT
9“) U:.u'h_., Novels in the La iIEUZEC L&.uxml& Liasstoom’ EL

1rna /3 (p.204).

27-Lazar, Gillis
Jot

28-Alderson.i.C. and AUrquhart (eds.) (1984), Readine in a Foreien Language

London, Longman.

Vincent, (1986} in Beumfit and Carrar, {p.123),

|w

29-Collie and Slater, 1957, (p-196).

30-Lazar, Gillian, (1993), Literature and Laneuase Teaching: A Guide for Teachers

and Trainers. Cambridge, Cambridge Univ, Press.
13

31-Cited in Moody, (1971), (p.70). NO/24.

Bibliography:

L-Aksan, Dogan (Prot.); Dil: Ana Cizuileri ile Dil Bilim, TDK Yaynlar, 1979.

2-Alderson, J.C. and AUrquhart: Readine in a Foreion Lancuave. {London,
Longman, 1984).

3-Bowen, Donald: Madsen, Harold: Hilferty, Ann.; TESOL Technigues and
Pracedures, {(Newbury House Publishers, London, 1983).

4-Brumfit, C.JI.; Teaching literature Overseas; Language Based Anproaches. (ELT
Dacumenis, Oxford, Pergamon, 1983).

3-Brumfit, Christopher; Laneuage and Literature Teaching From_Practice ta
Principle. (Oxford, Pergaman Pres, Lid, 1983).

6-Brumfit, C.J. and Carter aﬁd R.Walksr; "Literature and the Learner:
Methodological Approaches” ELT Documents. 130_Modern Enslish
Publications in Association with the British Council (1989).

7-Brumfig, C.J. and R.A.Carer; Literature and Language Teaching (Oxford Unjv.,
Press, London, 1986).

17



8-Byrne, Donne; English Teaching Extracts, (Longman, 1976)

9-Carter, Ronald; Bunon Deirdre; Literarv Text and Langyase Stdy: (Expioration in

Language Study, Great Britain, 1982).

ichail N.Long; "Testing Literature in EFL Classes:
Tradition and Innavation 1990" ELT foumal Votime, (44/3 July 1950
Oxford Univ. Press)

11-Culler, I. Strucwralist Poetics, (Routleczglc, London, 1973)

12-Collie, I and S.Siater Literature in the Lanvugue. Classroom, {Cambridge,

Cambridge Univ. Press, 1987)

13-Croft, Kennent; Readine and Word Study, (Prentice Hall, Inc. N.J, USA, 1960)

14-Elyildirim, Selma; Using Literature as a Source in ELT Classes, Master Thesis
(Erzurum, 1993),

15-Gwin, Thomas: "Language Skills Through Literature” Enclish Teachine Forum.

16-Tbsen, Elizabeth; "The Double Role of Fiction in Foreign Language Learning:

Towards a-Creative Methodology" _Enalish Teaching Forum, Jan, 1992,

17-Ictiz, Nursél; "Teaching Literature: Why, What and How", English Teaching
Forum, (Jan, 1992),

18-Krsul, L.A. "Teaching Literature at the University Level” Endlish Teachina
Forum, April, 1986. ‘

19-Lazar, Gillian; "Using Novels in the Language-Learning Classroom”, ELT

Journal, 44/3 1990,

20-Lazar, Gillian; Literatwre and Language Teaching; A Guide for Teachers and

Trainers (Cambridgé,'Cambridge Univ. Press, 1993),

21-Leech, G.N. Semantics, (London, Penguin, 1974),

22-Maley, A and A Duff ; Drama Techniques in Laneunee Learning, (Cambridge
Univ. Press, 1978)

18



13-Meody, H.L.B. The Teaching of Lileraure. (Longman, London 1971)

24-Riuwenberg, Mark and Kreiizer, Penelope; English Through Drama, {The Almany
Press, USA, 1981)

25-3aiin, Mahmud Husein; "From Language to Literature in University Engiish

Bepartments” in English Teaching Forum, April 1989,
3

28-3alasar, Nelson; "A New Approach to Teaching Literature®, Enulish Teachine

Forum, April, 1992,

27-Spencer, Havva Housmand: "Teaching English Through Literature" Enelish
Teaching Forym, 1979.

28-Tiireli, Tijen: "Short Story in the EFL Classroom” Gaziantep Univ. USIS

Enulish Lanvuage Teaching Conlerence, (Gaziantep Univ, of Gaziantep,
1991)

29-Wellek R, and & Warren; Thearv of Literature (Pcnguin, 1963).

30-Widdowsen, H.G.; Stvlistics and the Teaching of Liter:ture, (London, Longman,
1873) '

31-Widdowson, H.G.; Teachire Languave as Communication, (Oxford, Oxford
Univ. Press, 1978).

19



