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SUMMARY
In 1997 active vducdtion has started af Dokuz Eviul
Universiny. Facalty  of  Medicine  Along  with
currienlum planing, e order to promofe the iaterest,
and {mprove the knowledee and skills abour active
training, trainers were given courses in two steps
"eltnical training skitls courses "(CTS1 and “problem
based learning cowrses "(PBRL). In 997, 200 rainers
attended o 13 small- group CTS programmes each
fasting for four davs. Although it is well known that
training of the rainers. s an important component of
an active education  programme,  there dare few
drticles describing an education programme other
than PRL, which should cover subjects ke
presemtation  skills,  demonstration  and  coaching
recheiques and asvessment. The objective of this
article i3 to presenr CTS courses and the findings of
the perfarmance ussessment by the participants along
with the course programme in an attempi to highlight
the need for a traimer’s training programme for
medical  schools  startng active  education
Constdering the writien evalvation of the CTS course
programme, T0% of the participants found the course
programme very useful, while very useful and useful
answers together were more than 98% When the
participanis were reguested to livt the sessions most
wvefidd for theiv performance, the course program as a
whole was the mast freguent answer and 72% of the
participants found the course programme period
suftable, These findings support the necessiny of such
pragrams and the validity of the presented CTS
COUFSES.
Key words: Active education, clinical maining skills.
trainers’ raining.

OZET
1997 wilinda  Dokuz  Eylid - Universitesi Tip
Fakultesi ‘nde akuif editime baglonnigtiy, Bu stiregte
mufredat hazirliklars vame sira, ediricilerin, akilf
editime  dgiferini, bilgl ve becerilerint  arttirmak
amactila ki basamak halinde kirstar duzenlenmigtiv
Burfar  “Klinik  Eginm Becerileri”  (KEB)  vie
“Probleme Davalt Odrenim (PO kurstaridir,
1997 yalinda 200 efitiei 13 grup halinda herbiri 4
gan stren KEB kurslorma katdmiglardie. Egitici
efitimininn aktif efitim  programim  onemli hir
komponentt  oldugurun bilinmesine  karsm,  PDO
kurslarr  duinda Iiteratirde  tommlanmy,  summ
teknikleri,  demonstravyon,  kogluk,  dederlendivrme
wewtremleri gibi komular igeren editim programlors
vok ar savidadir.  Bu sunumun amaer, tammlanan
amaglar: igeren KEB  kurslaniny  igerifini ve
kanlimedar targfindan verden geri bildirimiers akeiff
eguime  gegmeyi  planlfayan  fakiiltelerde  efitici
eguiminde yal  pasterici olmasr  amacwla
ramimakir. KEB kurslarinm kanlimedar tarafindan
gergekiegtivifen  yazilt kurs  somu deferlendirme
Sormiary go: omine alindi@inda, %70 kanlimet
programt ¢ak yararlt bulmustur, Yararlt ve ¢ok
vararlt yamtlar, goz Gnmtine alndifinda b oran
%608 wlagmugiir. Katdmcilara: kursun en yararll
kesmunin hangisi oldugu soruldugunda, en stk yann,

kursurt  tmudur. Kurs suwresi %72 katthime
tarafindar wvgun bulunmugsiur, Bu bulgwlar KEB
kursunun gerekliliging ve oacerlifini
desteklemekeedir.

Anahtar  sézcikler: Aknf egitim. Kinik egitim
becerileri, egitic afitimf,
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The active education method, the most important
innovation in the field of education for centuries,
14 spreading all over the world. The advent of
active training has changed the terminology and
skills of education. This raises the need for
onentation to the philosophy and methods of

active training for both students and trainers.

An important step in medical education is the
Edmburgh Declaration in 1988 (1). There, active
learning was recommended as the method of
schools. In  the

education  for  medical

declaration, the components of a  medical

education program were descnibed,  with
emphasis on  “trainers’ training”. This was
followed by Venice Recommendations in 1989
and World Summit on Medical Education in
Edinburgh 1993 (2). Among 22
recommendations. for urgent attention w0 be

given, there was “medical teacher traming”.

In 1997, as a pioneer in Turkey Dokuz Evlil
{(DEUFM)

started active learning method, onented around

University  Faculty of Medicine
problem based learning (PBL). During the past
year along with education program and
curmculunt planning, lectures and courses for
trainers were held in order to get the faculty
members familiar with the principles and skills
in active leamning as a trainer. These started with
comferences about the philosophy of active
learning. Lecturers from faculties using this

method were invited. -such as Dr. Steward P.

Mennine from New Mexico.

In order to promote the interest, and improve the
knowledge and skills about active training,
trainers were also given courses. The first step of
the courses was ‘clinical training skills (CTS)Y
which 1s followed by “PBL courses”. In 1997,
clinical and  basic

209  trainers  including

sciences, attended tw CTS courses. Course
programme was adapted from the “Chnical
Training  Skills for Reproductive Health
Personnels” course programme which was held
by Johns Hopkins University and Ministry of
Health. In the literature much interest is focused
on the education about PBL (3,4). This is surely
a widely accepted and valuable method in active
learning, bul it 1s just a component of it. Active

learning includes other methods different from

traditional  education such  as; inleractive
presentations, communication  skill  courses,
competency based learning of the skills,
ete.(5).

Even at Universities onented around PBL, it 15
known that the staff plays multiple roles as
lecturers, unit heads, case writers, laboratory
instructors, committee members and resource
persons in addition to being tutors (4). During
the preparation perod for starting active
training, the education programme for the
trainers in DEUFM had two main objectives.
‘Clinical training skills” which 1s presented in

this paper and “training of the tutors’,
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The objectives of the CTS programme included
important components of active traming such as,
skills

knowledge and interactive

ahout
presentation techniques in small and large
groups, facilitating small group activities and
performing demonstration and coaching. We
herein suggest that an education programme,
skills meet the

excluding  such would  not

requirements of active education

The objectives, pre-course inquiry results and

the assessment of these  courses

by the
participants are deseribed in this paper and the
traiming program is discussed in an attempt to
lghlight an education program for medical

taculties starting active training.

OBJECTIVES OF THE CTS COURSE
PROGRAMME

The objectives of the CTS course can be listed
as follows:
Getting knowledge and skills in the following
subjects:
I-Approaching to active learning principles,
2-Creating positive treimmg climate,
3-Using interactive training techniques,
4-Facilitating small-group activities,
5-Using audio-visual aids,

6-Performing demonstration  and

getling
knowledge about coaching,
7-Preparing knowledge and skill assessment

instruments  (competency based assessment

instruments),

8-Gietting familiar with group dynamics,

9-Presentation planing and trainer's notes.

CTS COURSE PROGRAMME
Each course was presented by three trainers and
lasted for four whole days. In order to perform a
model for small group traiming, the number of
the participants ranged from 12 to 18. The
courses were held at a big room at the faculty,
The data provided in this article are based on 13

small-group courses for 209 trainers.

First day started with the introduction and
followed by a discussion about the expectations
of the participants from the course programme,
Then the course program was presented, A
precourse inguiry form was given in order to
determine what the participants, individually and
as a group, know about the course topics. A
true/faise lype pre-course inquiry form of |8
questions were prepared which was based on 6
themes; approaching to clinical tramning, positive
traiming climate, audio-visual aids, interactive
training methods, principles of coaching,
assessment principles, A small group study
about approaching to clinical training was done,
followed by positive traming climate. First day
lasted with audio wvisual education tools,
composed of a presemtation and small group
activity.

Second day started with interactive training
methods for small and large groups. Brain storm,

role play, case study, small

group study,
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question -and answer techniques, et¢. were
discussed along with activities suitable for
introduction, body and summary of the lectures.
Then small group studies were planned and
presented by the participants using the methods
described above. Assessment principles and
technigues of know- ledge and skills were
discussed along with differences between active

and traditional education,

Mext day started with a role-play about
demanstration of intrautenine device application
about

on a model and

presentations
demonstration and coaching along with small

group activities followed using checklists,

In the afternoon group dynamies were discussed

but it was introduction  about

only  an
mantenance and task behaviours. A small
activily with “aquarium method™ was aiso done
l.ast session was about presentation planing and

trainer's notes,

Al the end of the third day, small-groups of 2 10
3 participants were constructed. Each group was
requested to prepare a 20 minute presentation for
the next day, about any subject they preferred.
The aim of this group activily was to perform an

interactive presentation using proper techniques.

Last day started with the preparation for group
presentations. Then the most exciting and

enjoying part of the course staried: group

presentations! For each group 20 and [0 minutes

were spared for presentation and discussion
respectively.

Evervday mormng and afternoon sessions
started with icebreakers and at 4,15 pm daily
impressions  were  monitored by different
methods, such as scoring of the day, For each
sesston, sessior/trainer evaluation forms were
used which the participants answered, Everyday
trainer meetings were held after 4.30 pm. Course
ended by assessment of the course both with
wrillen

discussion and end-of-course

questionnaires.  The written evaluation fonn
consisted of three headings:

1-The gain from the subjects and skills: Each,
session was listed in the form and the
participants were requested to score their gain
as very useful, useful or not useful,

2-Listing the most useful session/sessions of
the course,

3-The assessment of the course period:
Participants were requested to evaluate the
short, suitable or

course period as long

considenng the objectives. The course

programmie is presented in Table I

In an attempt to highlight the need for such a
course for tramnees, the results of the pre-course
inquiry form and the assessment of the course

are presented and discussed here.
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Table I: CTS course programme.

course davs | first second third fourth
marning *miroduction *mteractive *demonstration *preparation for group
sessions *cxpectations training methods | principles presentations
*pre-—course inguiry for small and. *coaching *oroup presentations
form large groups
*approaching
to chinical traning
afternoon *positive training * assessmen! *group dynamics *group presentations
sessions chimate principles of *presentation plan
*audio-visual knowledge and *trainet s noles
educaton wols skills *group construchon,
presentation planing

RESULTS

Pre-course ingquiry:

Pre-course inquiry forms were answered by 192
participants. Rate of nght answers was 52,4%
for approaching 1o clinical training, 91,3% for
positive training climate, 70,6% for audio-visual
aids, 50,3% for interactive training methods,
6%.4% for principles of coaching, 78.1% for
assessment principles (Table 1), The rate of
right answers obtained for the questions about
approaching to the chnical training and
interactive training methods were low, while
positive tramming climate responses were the best
Small

results. modifications  of

course
programmes were applied according to each

group performance.

Evaluation of the course programme:

More than 70% of the participants found the
‘course “very useful’ considering all the subjects,
while very useful and useful answers together

were more than 98%, Most useful session was

group presentations (90.4%), followed by

interactive  education  methods  (87.4%),
demonstration principles (87.4%) and positive

tratming climate (86.3%) (Table 1),

Table 1I: Pre-course ingquiry form resulis®

Themes Rate of right
answers (%)
approaching to chinical tmining 524
positive training climate 91,3
audio-visual ads 0.6
interactive training methaods 503
principles of coaching 694
assessment principles T8l

*Answered by 192 parneipants.

When the participants were requested to list the
sessions thev found most useful for their
performance as a trainer; the course programme

as a whole was the most frequent answer.

Participanis wanted more time for group

dynamics, assessment, Interactive  traming

methods, presentation planning and education
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notes. 72.3% of the participants found the course
period suitable, 23.5% shorter and 4.2% longer
then necessary.

Table: III: The results of the ¢nd-of-course inguiry
form; evaluation of the course sessions by the
participants considening the gam they got.*

headings gain levels (%)
very useful | useful | not useful

approaching to 6.4 217 1.9

chinical training

positive traiming | 86,3 13,7 |-

climate

nudio-visual apds | 796 19.8 0.6

interactive B7.4 12,6

truming methods

demonstration 874 12,6

principles

principles of T8G9 205 |06

conching

dssessment 71,9 275 |06

presentation LIV 19,2 -

planning-trainers

noles

group dynamics | 76,3 235

group 90,4 9.6 -

presentations

course program- 922 T8 :

me as @ whole

Answered by 189 participants.
DISCUSSION

The need for tmainer’s traiming for active
education has raised two important gquestions:
“Who will teach the trainers?” and “What can be
an ideal ¢ducation programme for the trainers?".
Ideally, professional
gonversant with the field of medicine are the
best choice. But such persons are not easy to

find. S0 1t 15 suggested that this role can be filled

educators who are

by faculty, who are skilled or dedicated to leamn
the skills of teaching and knowledge (6). In
DEUTFM for trainers’ training programme a leam
from faculty was constructed around a master

lrainer.

The skills about which clinical tutors were
willing to get education about are described by
Robinson et al. (7) as; small-group teaching,
assessing  students needs, giving effective
feedback, assessment of student performance,
teaching practical skills, etc. The objectives of
the CTS programme held in DEUFM meets the
objectives described above, For example, the
course programme includes knowledge and
skills about assessing students’ needs, which are
discussed during positive training climate.
Teaching practical skills 15 the main objective in
demonstration and coaching. There is a session
about preparing knowledge and skill assessment
instruments. The course programme is a model
for small group teaching, where the participants

can get experience.

Croshy (8) suggested that the staff development

programmes for running small groups is
traditionally poorly attended. On the contrary,
the training courses at DEUFM aroused a high
level of interest of the faculty members, During
a period of 8§ months I3 small group courses
lasting 4 days were attended by more than 200
voluntary trainers making up more than two

thirds of all faculty members.
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Considering pre-course inguiry forms, trainers
needed more knowledge about approaching 1o
chinical training, interactive training techniques
along with other subjects like audio visual aids,
coaching and assessment nstruments.  The
inquiry forms were not mtended for evaluation,
but in fact they provided imporiant in sight about
the requirements of the trminers. The low rate of
the right answers for the questions about,
approaching o the chimcal traming may be
attributed 10 the unrecognised terminology used
in education. Interactive tramng techmques,
which are met with enthusiasm during the course

programme be unfamihar for the

scems o
participants in the view of 50,3% right answers

IN Pre-course imquiry,

The 1deal penod for such a course programme 15
debatable. Generally on the first day of the
courses, some of the participants stated that the
course programme was very long and they had
problems n their departments about dealing with
their patients. The courses can be held outside
the confines of the faculty, which may give a
better opportunity for the participants to devote
themselves to the courses. On the contrary,

evaluation of the

considenng  the course

programme- results most (72.3%) of the
participants  found the course programme
suitable. while nearly one forth (23.5%)

preferred longer period. In the view of excessive
requirements for being a trainer in o active
these should  be

education, suggestions

considered with care.

Most pleasing part of the CTS courses was the
high rate of ‘very useful and useful® answers
obtained from the course evaluation forms,
reaching up to Y8%. “The course programme as
a whole"”, was found most useful while the most
useful session was group presentations, This is a

very good indicator for the importance of the

practice in skills, associated with proper
feedback. Actually more than 98% of the
participants  lound each  session  useful

highlighting the objectives and the methods of
the course programme meets the requirements,
All these findings encourage the need for such

course programmes for trammers,

The trainers’ training education programme in
DEUFM 1s presently supplemented with PBL
factiitator (tutor) courses, due to a high level of

demand from the faculty.
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